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	This resource:

· Clarifies the requirements of the standard

· Supports good assessment practice

· Should be subjected to the school’s usual assessment quality assurance process

· Should be modified to make the context relevant to students in their school environment and ensure that submitted evidence is authentic


	Date version published by Ministry of Education
	February 2015 Version 3

To support internal assessment from 2015

	Quality assurance status
	These materials have been quality assured by NZQA.

NZQA Approved number A-A-02-2015-91040-02-4604

	Authenticity of evidence
	Teachers must manage authenticity for any assessment from a public source, because students may have access to the assessment schedule or student exemplar material.

Using this assessment resource without modification may mean that students’ work is not authentic. The teacher may need to change figures, measurements or data sources or set a different context or topic to be investigated or a different text to read or perform.
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Teacher guidelines

The following guidelines are supplied to enable teachers to carry out valid and consistent assessment using this internal assessment resource.

Teachers need to be very familiar with the outcome being assessed by Achievement Standard Social Studies 91040. The achievement criteria and the explanatory notes contain information, definitions, and requirements that are crucial when interpreting the standard and assessing students against it.

Context/setting

This activity requires students to conduct a social inquiry into an individual, group, or institution working to promote social justice and/or human rights.

This activity is not ready to use. It provides a clearly structured framework for assessing whether a student’s skills and understanding meet the specified standard, suggestions of contexts that might be appropriate, generic tasks and an assessment schedule. Before using it, you will need to identify, discuss and negotiate possible contexts that will engage your students, work out exactly how this assessment task framework will be applied to such contexts, create or finalise any student pages that are needed, and ensure that the assessment schedule aligns with the activity in its final form.

The focus for the social inquiry should be on an individual, group or institution that is working to promote social justice and/or human rights, ideally located in the student’s community. Examples include, but are not limited to: 

· an individual committed to a particular cause

· service or youth groups

· community organisations or institutions

· groups focussing on particular issues, e.g. related to age, gender, ethnicity, sexual orientation 

· groups supporting particular sectors of society, e.g. migrants/refugees, low income earners, people with disabilities

· national or local government institutions.

Conditions

Students may work in groups to gather information from primary and secondary sources but all other components of the task must be completed individually.

Students will need 3–4 weeks of in- and out-of-class time to complete this activity. 

Resources

Access to the Internet and to relevant primary sources of information.

Additional information

None.
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	Achievement 
	Achievement with Merit
	Achievement with Excellence

	Conduct a social inquiry.
	Conduct an in-depth social inquiry.
	Conduct a comprehensive social inquiry.


Student instructions

Introduction

This assessment activity requires you to conduct a social inquiry into an individual, group, or institution working to promote social justice and/or human rights. You will identify a focus for your inquiry, collect information (from both primary and secondary sources), explain different points of view, and identify social actions related to social justice or human rights.

The thoroughness of your report and the depth with which you present contrasting points of view (related to the focus of your inquiry) will determine the overall grade.

You may work with others to gather information from primary and secondary sources but all other components of the task must be completed individually. 

You have <insert timeframe> weeks of in- and out-of-class time in which to complete this activity. 

Task 

Inquiry focus and research 

Choose an individual, group, or institution that works to promote social justice and/or human rights. Ideally, the individual, group, or institution will be active or represented in your local area.

Create TWO open-ended research questions relevant to your chosen focus and check their suitability with your teacher. 

Gather information that can be used to answer your research questions. Use a range of sources (at least three). As part of your research:

· outline the ethical approaches you will use when collecting and presenting your information

· design a survey or create interview questions and use them to gather primary information 

· gather information from at least one other primary source

· gather information from at least one secondary source.

Your research should reflect different viewpoints. 
Record the details of each source in a reference list.

Write a report 

Process and present your information. You can choose how best to do this, for example, written paragraphs, tables, graphs, diagrams, and/or photographs. These will need to be analysed and incorporated into your conclusions. 

Write a report that explains your process and conclusions. Throughout your report, refer to information you have gathered and, where meaningful, to concepts that relate to your inquiry. Relevant concepts could include: society, change, perspectives, rights. 

Include supporting evidence such as names, dates, places, statistics, or quotations.

In your report:

· write a response to your research questions. Include a summary of your findings and any conclusions you have drawn.

· identify, describe in detail, and contrast at least TWO points of view related to your research focus 

· identify social actions that the individual, group, or institution you have researched undertake, or are planning to undertake, to promote social justice and/or human rights. Provide detailed information about at least TWO of these social actions. 

Hand in your written report, along with a reference list showing the sources you have used.

Assessment schedule: Social Studies 91040 Making a Difference

	Evidence/Judgements for Achievement
	Evidence/Judgements for Achievement with Merit
	Evidence/Judgements for Achievement with Excellence

	The student conducts a social inquiry. The student has named an individual, group, or institution for investigation and noted at least one aspect of social justice or human rights. 
For example:

Grey Power: They work to promote the interests and rights of elderly people, such as helping people to get the appropriate level of pension.

The student develops at least two research questions that are relevant to the focus. The questions are open and allow for sufficient information to be gathered to provide evidence of the student’s understanding. 
For example:

· What types of people in society belong to Grey Power, and why do they belong?

· What rights for the elderly do they work to promote?
The student gathers information that relates to the focus of inquiry, from primary and secondary sources (for example, surveys, questionnaires, books, Internet research) using an acceptable ethical framework. Evidence of gathered information can include the student’s own summary of gathered information.

For example:

Members of Grey Power are older people. They mainly belong because they want to make sure that their rights are protected. One of the local members I talked to said that he was worried about having enough money to live on with increasing prices. The booklet I looked at says they aim “to affirm and protect the statuary entitlement of every aged New Zealander to a sufficient government provided pension”. 

The student provides information about at least two valid points of view that relate to the focus of inquiry.

For example:

Some members think that the group should just focus on the rights of old people in relation to their income because many find it hard to pay all their bills. Others believe that it is important to have a wider focus because the health and welfare of old people is important too.

The student provides information about at least two social actions that relate to the focus of inquiry.

For example:

· Grey Power invites members of parliament to talk to their meetings and they ask them questions about the concerns that they have. 

· They also arrange local businesses to provide discounts for their members.
A list of references to sources is provided.
	The student conducts an in-depth social inquiry.  The student has named an individual, group, or institution for investigation and noted at least one aspect of social justice or human rights.

For example:

Grey Power: They work to promote the interests and rights of elderly people, such as helping people to get the appropriate level of pension.

The student develops at least two research questions that are relevant to the focus. The questions are open and allow for sufficient information to be gathered to provide evidence of the student’s understanding. 
For example:

· What types of people in society belong to Grey Power, and why do they belong?

· What rights for the elderly do they work to promote?

The student gathers detailed information that relates to the focus of inquiry, from a range (at least three) of primary and secondary sources using an acceptable ethical framework. For example:

While membership of Grey Power is mainly older people in society (those over 65 who can receive superannuation), it is open to people younger than this too (50 plus). The local president of Grey Power that I interviewed said that there are a number of reasons why people belong. Some are concerned about finances, e.g. making sure pension payments are sufficient or getting discounts. Others want to make sure health services to old people, such as home help, are maintained. The four members I talked to were in their mid-sixties, and were mainly concerned about having a sufficient income into the future. The Grey Power website that I looked at also listed other aims the group had. One was related to law and order – “More emphasis to be put on the protection and rights of the victim, with restitution being made by the offender”.

The student provides detailed information (such as explanations and specific examples) about at least two valid points of view that relate to the focus of inquiry.

For example:

Many members believe the main focus should be on making sure older people in society have a sufficient income to live independently and with dignity. They are worried about rising costs such as GST. However, others are concerned about different issues and say that the focus should be more on health and welfare issues, such as access to hospital services.

The student provides detailed information (specific examples) about at least two social actions that relate to the focus of inquiry.

For example:

· Grey Power actively lobbies the government and members of parliament to achieve its aims. They invite politicians to talk at their meetings and outline their policies related to care of the aged. They also write to the government to outline their policies following national conventions, e.g. in relation to keeping travel benefits of the Super Gold Card.

· They have also approached local and national businesses to give discounts for their members. They point out the size of their membership and how it will bring more customers. Each year a discount booklet is published.
A list of references to sources is provided.
	The student conducts a comprehensive social inquiry. The student has named an individual, group, or institution for investigation and noted at least one aspect of social justice or human rights.

For example:

Grey Power: They work to promote the interests and rights of elderly people, such as helping people to get the appropriate level of pension.

The student develops at least two research questions that are relevant to the focus. The questions are open and allow for sufficient information to be gathered to provide evidence of the student’s understanding.

For example:

· What types of people in society belong to Grey Power, and why do they belong?

· What rights for the elderly do they work to promote?

The student gathers detailed information that relates to the focus of inquiry, from a range (at least three) of primary and secondary sources using an acceptable ethical framework. This includes information relevant to contrasting points of view that relate to the focus and strengthen the findings of the inquiry.

For example:

While membership of Grey Power is mainly older people in society (those over 65 who can receive superannuation), it is open to people younger than this too (50 plus). The local president of Grey Power that I interviewed said that there are a number of reasons why people belong. Some are concerned about finances e.g. making sure pension payments are sufficient or getting discounts. Others want to make sure health services to old people, such as home help, are maintained. The four members I talked to were in their mid-sixties, and were mainly concerned about having a sufficient income into the future. The Grey Power website that I looked at also listed other aims the group had. One was related to law and order – “More emphasis to be put on the protection and rights of the victim, with restitution being made by the offender”.

The student provides detailed information (such as explanations and specific examples) about at least two valid and contrasting points of view that relate to the focus of inquiry.

For example:

Three members of the local group I talked to thought the main focus should be on ensuring that superannuation payments were sufficient and kept up with inflation and GST increases. However, one member thought that because the main political parties have said they will not change superannuation the group should be more active with the local hospital board to make sure that home help visits were maintained. The local president said that he considered that it was right for the group to have a range of aims, because the members have a range of different points of view and these all needed to be represented.

The student provides detailed information (specific examples) about at least two social actions that relate to the focus of inquiry.

For example:

· Grey Power actively lobbies the government and members of parliament to achieve its aims. They invite politicians to talk at their meetings and outline their policies related to care of the aged. They also write to the government to outline their policies following national conventions, e.g. in relation to keeping travel benefits of the Super Gold Card.

· They have also approached local and national businesses to give discounts for their members. They point out the size of their membership and how it will bring more customers. Each year a discount booklet is published.

A list of references to sources is provided.


Final grades will be decided using professional judgement based on a holistic examination of the evidence provided against the criteria in the Achievement Standard.
This resource is copyright © Crown 2015
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